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NATIONAL SYLLABUS FOR ENGLISH  

(JUNIOR HIGH SCHOOL) 
 
RATIONALE  
 
The status of English Language and the roles it plays in national life are well known.  As the official language, it is the language of government and 
administration.  It is the language of commerce, the learned professions and the media.  As an international language, it is the most widely used on the 
internet. Beyond the lowest levels of education, that is, from Primary 4, English is the medium of instruction. This means that success in education at all 
levels depends, to a very large extent, on the individual’s proficiency in the language.  It is for these and other reasons that English Language is a major 
subject of study in Ghanaian schools.  
 
 
GENERAL AIMS   
 
The syllabus has been designed to assist the pupil to  
 

1. develop the basic language skills of listening, speaking, reading and writing 
 
2. attain high proficiency in English to help him/her in the study of other subjects and the study of English at higher levels  
 
3. cultivate the habit of and interest in reading 

 
4.  communicate effectively in English  
 
 

SCOPE OF CONTENT 
The subject aims at integrating the receptive and productive skills in the teaching and learning of English in the five sections indicated below:  
 
Section 1: -  Listening and Speaking Oral/Speech Work 
       Conversation  
 
Section 2: - Grammar   Language Structure 
 
Section 3: - Reading   Silent Reading    
       Reading Aloud 
       Reading Comprehension 
       Summary Writing 
           
Section 4: - Composition   Narrative and Descriptive Writing 
       Letter Writing 
       Guided Summary Work 
 
Section 5: - Literature/Library  Prose, Drama and Poetry 
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PRE-REQUISITE SKILLS 
 
The pre-requisite skills in listening, speaking, reading and writing English are assumed to have been adequately acquired at the Primary Level. 
 
 
ORGANISATION OF SYLLABUS 
 
The structure and organization of the syllabus for each year of JHS1-3, is indicated in the following pages: 
 
 

 

 
JHS 1 

 

 
JHS 2 

 
JHS 3 

 
SECTION 1: LISTENING AND SPEAKING  
                      
Unit 1:  Pure Vowels Sounds  
Unit 2:  Consonants Sounds  
Unit 3:  Conversation  
 
 
 
 
SECTION 2:  GRAMMAR  
 
Unit 1: Nouns – Types  
Unit 2:  Verbs – Tense Forms  
Unit 3: Pronouns and their Types  
Unit 4:  The Simple Sentence  
Unit 5:  Subject – Verb Agreement 
Unit 6:  Adverbs  
Unit 7:  Primary Auxiliaries  
Unit 8:  Active and Passive Sentences  
 

 
SECTION 1: LISTENING AND SPEAKING 
                      
Unit 1:  Revision Vowels and Consonants  
Unit 2:  Diphthongs  
Unit 3:  The syllable and word stress  
Unit 4:  Intonation  
 
 
SECTION 2: GRAMMAR  
 
Unit 1:  Collective Nouns 
Unit 2:  Auxiliary Verbs  
Unit 3:  Verb Tense Forms  
Unit 4:  Complex Prepositions  
Unit 5:  Phrases  
Unit 6:  Adverbs  
Unit 7:  Clauses  
Unit 8:  Compound Sentences 
Unit 9:  Complex Sentences  
Unit 10: Conditional Sentences  
 

 
SECTION 1: LISTENING AND SPEAKING  
                      
Unit 1:  Revision of Vowels and Consonants  
Unit 2:  Weak Forms  
Unit 3:  Intonation  
Unit 4:  Conversation  
 
 
 
SECTION 3:  GRAMMAR  
 
Unit 1:  Relative Clauses  
Unit 2:  Tense Forms  
Unit 3:  Noun Phrases  
Unit 4:  Subject – Verb Agreement  
Unit 5:  Conditional Clauses  
Unit 6:  Idioms and Idiomatic Expression  
Unit 7:  Direct and Reported Speech  
Unit 8:  Questions and Answer Tags  
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JHS 1 

 
JHS 2 

 
JHS 3 

 
 
SECTION 3:  READING 
 

Unit 1    Fluent Reading 
Unit 2    Reading Silently 
Unit 3    Reading Comprehension 
 
  
SECTION 4:  WRITING 
                         

Unit 1    Consolidation  
Unit 2    Correcting Faulty and Ungrammatical  
              Sentences  
Unit 3    Paragraph and Paragraphing 
Unit 4    Narratives 
Unit 5    Writing Descriptions People and Animals 
Unit 6    Writing Descriptions Events, Places and  
              Processes  
Unit 7    Writing Friendly Letters 
Unit 8    Guided Summary Writing 
Unit 9    Advertisements 
Unit 10: Dictation 
 
 
SECTION 5:  LITERATURE/LIBRARY 
 

Unit 1    PROSE – Oral Narratives 
Unit 2    POETRY – Traditional African Poetry 
Unit 3    DRAMA – Traditional Drama  
 

 
SECTION 3:  READING 
                       

Unit 1 Reading Comprehension 
Unit 2 Summary Writing 
 
 
 
SECTION 4: WRITING 
                         

Unit 1 Consolidation 
Unit 2     Writing dialogues 
Unit 3     Writing Simple Arguments 
Unit 4     Writing Speeches/Talks 
Unit 5     Writing Reports 
Unit 6     Articles for Publication 
Unit 7     Exposition 
Unit 8     Filling Forms  
Unit 9     Dictation 
 
 
 
 
 
SECTION 5: LITERATURE/LIBRARY 

                        
Unit 1 PROSE – Short Stories  
Unit 2     POETRY – Simple Poems 
Unit 3     DRAMA – Simple Plays 
 

 
SECTION 3: READING 

                       
Unit 1 Reading Comprehension 
Unit 2 Summary Writing of Texts 
 

 
 

SECTION 4:  WRITING 
 

Unit 1     Consolidation  
Unit 2     Writing Based on Non-Verbal 

Sources 
Unit 3     Drawing Programme/Agenda 
Unit 4     Functional Writing: Writing 

Minutes 
Unit 5     Functional Writing: Formal 

letters 
Unit 6     Functional Writing: Letters to 

the Press 
Unit 7     Narrative Writing 
Unit 8     Debates 
Unit 9    Descriptive Writing 
Unit 10  Dictation 

 
 

SECTION 5: LITERATURE/LIBRARY 

  
Unit 1 NOVELS 
Unit 2     POETRY 
Unit 3     DRAMA 
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TIME ALLOCATION 
 
The chart below presents suggested period allocations to facilitate the teaching of English at Junior High School. 

 

  
J.H.S. 1 

 

 
J.H.S. 2 

 
J.H.S. 3 

 
Oral/Speech Work & Reading 
Comprehension 

 
2 

 
2 

 
2 

 
Grammar 
 

 
2 

 
2 

 
2 

 
Composition 
 

 
2 

 
2 

 
2 

 
Literature/Library 
 

 
1 

 
1 

 
1 

 
Total 
 

 
7 

 
7 

 
7 

 
 
 
Apart from the time allocation for the subject itself, schools are advised to provide the following recommended time for the subjects/items listed below: 
 
 Music and Dance    3 
 Physical Education    2 
 Library Work (Reading and Research)  2 
 SBA Project     2 
 Worship     2 
 Free Period     1 

 
The one period allocated to Literature/Library in the chart above can be augmented with some of the time indicated beside Library Work in the list above. 
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SUGGESTIONS FOR TEACHING THE SYLLABUS 
 
This syllabus has been developed very carefully and with a lot of consultations with the aim of helping to improve the standard of English in Basic Schools.  
Read this section very well in order to be able to use the syllabus very effectively. 
 
General Objectives 
General Objectives have been listed at the beginning of each Section.  The general objectives are a summary of the specific objectives of the various units 
contained in that Section.  Read the general objectives very carefully before you start teaching the section.  After teaching all the units of the section, go 
back and read the general objectives again to be sure you have covered the objectives adequately in the course of your teaching. 
 
Syllabus Structure: Sections and Units  
The syllabus has been planned on the basis of Sections and Units.  Each year’s work is divided into sections.  A section cons ists of a fairly homogeneous 
body of knowledge within the subject.  Within each section are units.  A unit consists of a more related and more homogeneous body of knowledge and 
skills. 
 
The syllabus is structured in five columns:  Units, Specific Objectives, Content, Teaching and Learning Activities and Evaluation.  A description of the 
content of each column is as follows: 
 
Column 1 - Units:  The units in Column 1 are the divisions of the major topics of the section.  You are expected to follow the unit topics according to the 
linear order in which they have been presented.  However, if you find at some points that teaching and learning in your class will be more effective if you 
branched to another unit before coming back to the unit in the sequence, you are encouraged to do so. 
 
Column 2 - Specific Objectives:  Column 2 shows the Specific Objectives for each unit.  The specific objectives begin with numbers such as 1.3.5 or 2.2.1.  
These numbers are referred to as “Syllabus Reference Numbers.”  The first digit in the syllabus reference number refers to the section; the second digit 
refers to the unit, while the third digit refers to the rank order of the specific objective.  For instance, 1.3.5 means: Section 1, Unit 3 (of Section 1) and 
Specific Objective 5.  In other words, 1.3.5 refers to Specific Objective 5 of Unit 3 of Section 1.  Similarly, the syllabus reference number 2.2.1 simply 
means Specific Objective number 1 of Unit 2 of Section 2.  Using syllabus reference numbers provides an easy way for communication among teachers 
and other educators.  It further provides an easy way for selecting objectives for test construction.  Let’s say for instance, that Unit 2 of Section 2 has  five 
specific objectives: 2.2.5.  A teacher may want to base his/her test items/questions on objectives 2.2.3 and not use the other three objectives.  In this way, 
a teacher would sample the objectives within units and within sections to be able to develop a test that accurately reflects the importance of the various 
skills taught in class. 
 
You will note also that specific objectives have been stated in terms of the pupil i.e., what the pupil will be able to do after instruction and learning in the 
unit.  Each specific objective hence starts with the following, “The pupil will be able to..” This in effect, means that you have to address the learning 
problems of each individual pupil.  It means individualising your instruction as much as possible such that the majority of pupils will be able to master the 
objectives of each unit of the syllabus. 
 
Column 3 - Content:  The “content” in the third column of the syllabus presents a selected body of information that you will need to use in teaching the 
particular unit.  In some cases, the content presented is quite exhaustive.  In some other cases, you could add more information to the content presented.  
In a few cases the content space has been left blank for you to develop. The teacher should at any rate, have more content knowledge to be able to teach 
the syllabus effectively.  
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Column 4 - Teaching and Learning Activities (T/LA):  T/LA that will ensure maximum pupil participation in the lessons is presented in Column 4.  English is 
a subject in which rules of grammar and usage have to be learnt precisely and applied in a variety of situations. Lots of practice on the part of pupils is, 
therefore, required for mastery. The instructional model to bear in mind is “understanding followed by practice”. You are encouraged to re-order the 
suggested teaching and learning activities and also add to them where necessary in order to achieve optimum pupil learning. In the case of English and 
the other languages, the emphasis is on the acquisition of effective communication skills. There may be a number of units where you will need to re-order 
specific objectives to achieve the required effects. 
 
 
Column 5 - Evaluation:  Suggestions and exercises for evaluating the lessons of each unit are indicated in Column 5.  Evaluation exercises can be in the 
form of oral questions, quizzes, class assignments, essays, structured questions, project work etc.  Try to ask questions and set tasks and assignments 
that will challenge your pupils to develop excellent skills in the English Language as a result of having undergone instruction in this subject.  The 
suggested evaluation tasks are not exhaustive.  You are encouraged to develop other creative evaluation tasks to ensure that pupils have mastered the 
instruction and behaviours implied in the specific objectives of each unit. 
 
Lastly, bear in mind that the syllabus cannot be taken as a substitute for lesson plans.  It is therefore, necessary that you develop a scheme of work and 
lesson plans for teaching the units of this syllabus. 
 

 
DEFINITION OF PROFILE DIMENSIONS 
 
The concept of profile dimensions was made central to the syllabuses developed from 1998 onwards. A 'dimension' is a psychological unit for describing a 
particular learning behaviour.  More than one dimension constitutes a profile of dimensions.  A specific objective may be stated with an action verb as 
follows:  The pupil will be able to describe….. etc.  Being able to "describe" something after the instruction has been completed means that the pupil has 
acquired "knowledge".  Being able to explain, summarize, give examples, etc. means that the pupil has understood the lesson taught. 
 
Similarly, being able to develop, plan, solve problems, construct, etc. means that the pupil can "apply" the knowledge acquired in some new context.  Each 
of the specific objectives in this syllabus contains an "action verb" that describes the behaviour the pupil will be able to demonstrate after the instruction.  
"Knowledge", "Application", etc. are dimensions that should be the prime focus of teaching and learning in schools.  It has been realized unfortunately that 
schools still teach the low ability thinking skills of knowledge and understanding and ignore the higher ability thinking skills. Instruction in most cases has 
tended to stress knowledge acquisition to the detriment of the higher ability behaviours such as application, analysis, etc.  The persistence of this situation 
in the school system means that students will only do well on recall items and questions and perform poorly on questions that require higher ability thinking 
skills. For there to be any change in the quality of people who go through the school system, students should be encouraged to apply their knowledge, 
develop analytical thinking skills, develop plans, generate new and creative ideas and solutions, and use their knowledge in a variety of ways to produce 
good quality work in English while still in school. Each action verb indicates the underlying profile dimension of each particular specific objective.  Read 
each objective carefully to know the profile dimension toward which you have to teach. 
 
Profile dimensions describe the underlying behaviours for teaching, learning and assessment.  In English, two profile dimensions and four skills have been 
specified for teaching, learning and testing. 
 
The profile dimensions are: 
 
 Knowledge and Understanding   40% 
 Use of Knowledge    60% 
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The four skills are as follows: 
 
 Listening Comprehension   10% 
 Reading     30% 
 Speaking     30% 
 Writing      30% 
 
The profile dimensions and the skills may be combined as follows: 
 
 Listening - Knowledge and Understanding 
 Reading - Knowledge and Understanding 
 Speaking - Use of Knowledge 
 Writing  - Use of Knowledge 
 
Learning the English Language implies the acquisition of two major abilities or behaviours.  These are “Knowledge and Understanding”, and the “Use of 
Knowledge”.  “Knowledge and Understanding” refers to the ability to identify and recall for example, the principles of grammar acquired through instruction, 
and further acquired through Listening and Reading.  “Use of Knowledge” implies the ability to use the language in writing and in speaking.  Besides the 
two dimensions are the four skills, Listening, Reading, Speaking and Writing.  “Listening” and “Reading” are referred to as “Receptive Skills.”  They are the 
skills through which a pupil receives communication.  “Speaking” and Writing” are referred to as “Productive Skills” since these are the skills which require 
the pupil to produce knowledge acquired through speaking the language and through writing letters, compositions etc. 
 
The English Language has a store of body language and certain stresses and intonations which give particular meaning to spoken words.  Body language 
and stresses must also be taught to enable young people to be able to interpret the meaning of words and expressions more accurately. 
 
Each of the dimensions and the skills has been given a percentage weight that should be reflected in teaching, learning and testing.  The weights indicated 
on the right of the dimensions and skills show the relative emphasis that the teacher should give in the teaching, learning and testing processes.  
Combining the dimensions and the four skills in the teaching and learning process will ensure that English Language is taught and studied competently in 
school. 
 
The following diagram shows the relationship between the profile dimensions and the four language skills: 
 

Relationship Between Profile Dimensions and Language Skills 

 
Profile Dimensions 

 
Receptive Skills 

 
Productive Skills 

 
Total 

Listening Reading Writing Speaking 

Knowledge and  
Understanding 

 
10 

 
30 

  
- 

 
40 

 
Use of Knowledge 

 
- 

 
- 

 
30 

 
30 

 
60 

 
Total 

 
10 

 
30 

 
30 

 
30 

 
100 
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“Knowledge and Understanding” has a weight of 40% and “Use of Knowledge” has a weight of 60% as shown in the last column of the table.  The last row 
shows the weight or relative emphasis that should be given each of the four skills in the teaching and learning process.  The productive skills are weighted 
60% as against 40% for the receptive skills as already indicated. 
 
The explanation and key words involved in each of the profile dimensions are as follows: 
 
 
Knowledge and Understanding (KU) 
 
Knowledge  The ability to: 
   remember, recall, identify, define, describe, list, name, match, state principles, facts and concepts. 
   Knowledge is simply the ability to remember or recall material already learned and constitutes the lowest level of learning. 
 
Understanding  The ability to: 

explain, summarise, translate, rewrite, paraphrase, give examples, generalize, estimate or predict consequences  based upon a 
trend.  Understanding is generally the ability to grasp the meaning of some material that may be  verbal, pictorial, or symbolic. 

 
Use of Knowledge (UK) 
 
This dimension is also referred to as “Application of knowledge”.  Ability to use knowledge or apply knowledge, as implied in this syllabus, has a number of 
behaviour levels.  These levels include application, analysis, synthesis, and evaluation.  These may be considered and taught separately, paying attention 
to reflect each of them equally in teaching.  The dimension “Use of Knowledge” is a summary dimension for all four learning levels.  Details of each of the 
four levels are as follows: 
 
Application  The ability to: 

apply rules, methods, principles, theories, etc. to concrete situations that are new and unfamiliar.  It also involves the ability to 
produce, solve, operate, plan, demonstrate, discover etc. 

 
Analysis  The ability to: 

break down material into its component parts; to differentiate, compare, distinguish, outline, separate, identify significant points, 
recognize unstated assumptions and logical fallacies, recognize inferences from facts, etc. 

 
Inventive Thinking The ability to: 

put parts together to form a new whole.  It involves the ability to synthesize, combine, compile, compose, devise, plan, revise, 
design, organize, create, generate, write an essay, write a letter, write a report etc. 

 
Evaluation  The ability to: 

appraise, compare features of different things and make comments or judgement, contrast, criticize, justify, support, discuss, 
conclude, make recommendations etc.  Evaluation refers to the ability to judge the worth or value of some material based on 
some criteria. 

 
You will note from the above that evaluation is the highest form of thinking and is, therefore, the most difficult behaviour.  This means you should start to 
develop this important skill early in your pupils by giving them lots of chances to do evaluative thinking while learning the subject. 
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Explanation of the meaning of the four skills is as follows: 
 
Listening:    This is the ability to: 
     listen to, understand and follow directions, instructions etc. given in a language. 
 
Reading:    The ability to: 

read and understand what is conveyed in a piece of writing.  The reader must be able to read coherently, and 
must be able to answer questions arising from the passage read.  He/she should also be able to summarize 
passages read in his/her own words to show understanding of the passages. 

 
Speaking:    The ability to: 

speak a language clearly, and in a way that will be understood by listeners.  This is an oral communication skill 
that pupils should be encouraged to practice to perfection. 

  
Writing:     The ability to: 

express one’s self clearly and comprehensively in writing.  Writing may be in the form of simple sentences, short 
essays, compositions, summaries, letters, etc. 

 
FORM OF ASSESSMENT 
 
From September 2012, the form of assessment in schools will follow the requirements of the School Based Assessment (SBA) system. Schools 
will assess pupils/students at the end of the first four weeks, at the end of the eighth week and at the en d of the eleventh week. Each test is called 
“Class Assessment Task (CAT)”. CAT1 will be administered at the end of the f irst four weeks of the term; CAT2 will be administered at the end of 
eight weeks of the term, and CAT3 will be administered at the end of the eleventh week, while the End-of-Term test will come possibly at the end 
of the twelfth week. 
 
Apart from the three CATs and the end-of-term test, pupils/students will be required to carry out a project for each term. The project f or the term 
will constitute CAT4 in the first term. Assessment in the school system will hence follow the guideline below:  
 
Term 1 
 
CAT1 – End of week 4 of Term 1 
CAT2 – End of week 8 of Term 1 
CAT3 - End of week 11 of Term 1 
CAT4 – Project work to be submitted at the end of the 11

th
 week 

End-of-term examination administered at the end of the twelfth week 
 
Term 2 
 
CAT5 – End of week 4 of term 2 
CAT6 – End of week 8 of term 2 
CAT7 – End of week 11 of term 2 
CAT8 – Project work to be submitted at the end of the 11

th
 week 

End-of-term examination administered at the end of the twelfth week 
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Term 3 
  
CAT9   – End of week 4 of term 3 
CAT10 – End of week 8 of term 3 
CAT11 – End of week 11 of term 3 
CAT12 – Project work to be submitted at the end of the 11

th
 week 

End-of-term examination administered at the end of the twelfth week 
 
CAT1, CAT5 and CAT9 will generally consist of an objective test, with possibly structured questions or story problems depending upon the 
subject. 
 
CAT2, CAT6 and CAT10 will be based on 1, 2 or 3 topics that the teacher identifies as important but difficult for pupils/students to learn in the first 
and second month of the term. CAT2, CAT6 and CAT10 will be organized as Group Exercise where groups of pupils/students will discuss and 
learn by the co-operative learning approach and each group’s work awarded marks by the teacher. The group exercise could also be based on 
some practical work such as in ICT and BDT. 
 
CAT3, CAT7 and CAT11 will be administered tasks consisting of objective items, structured questions and possibly practical exercises. 
 
It is expected that the administration of all the CATs will be completed by the end of the eleventh week of the term to allow schools enough time to 
prepare for the administration of the end-of-term examination. 
 
Because of increasing numbers in classrooms, project work will be carried out as group projects where each project will be pl anned and carried 
out by a group of pupils/students. Schools will be supplied with at least six project topics for each class for the year. Groups of pupils/students will 
be expected to select a project topic of their interest in each term in the first two weeks of the term, carry out the projec t over the next two months 
and submit their completed project by the end of the eleventh week. 
 
End-of-term Examination 
 
The end-of-term examination should be developed to consist of Section A and Section B. Section A will be the objective items section; Section B 
will be the structured questions section. Depending upon the requirements of  the subject, there could be a Section C, the practical test 
component. 
 
Home Work and Class Exercises 
 
Home work and class exercises are very important aspects of formative evaluation in the teaching and learning process but  will not be included in 
the SBA. Teachers are however, expected to give homework and class exercises as part of the regular teaching and learning process.  
 
SBA at JHS3 
 
SBA will terminate at the end of the first term of JHS3 after completing CATs 1- 4. This is to allow JHS3 students the time to prepare for the BECE 
scheduled to take place at the end of April of the next year.  
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Purposes of SBA 
 
The purposes of the new SBA are as follows: 
 

 To provide a reduced but more effective system of internal school assessment replacing the former Continuous Assessment system which 

was rather tedious for both teachers and pupils/students 

 To standardize the practice of internal school assessment throughout the country  

 To provide teachers with guidelines for constructing assessment items/questions  

 To provide teachers with advice on how to conduct remedial instruction to improve pupil/student school performance  

 To provide guidance in marking and grading test items and questions and carry out general appraisal of pupil/student performa nce  

 
SBA Handbook 
 
Details of the SBA system are contained in the “Teachers’ Handbook on School Based Assessment”. The details include issues on  the following: 
 

 Characteristics of the SBA 

 Structure of the SBA and mark allocation for the SBA 

 Directions for developing and administering the SBA and the end-of-term examination 

 Using SBA for improving learning; including marking and grading systems 

 Guidelines for project development and project assessment 

 
The handbook contains sample items and questions for all subjects from Primary 1 to JHS3. Teachers are expected to use the sample items and 
questions provided in the handbook as guides for developing their own items and questions for the CATs and end-of-term examinations.   
 
Accompanying the SBA Handbook are the following records: 
 

 Primary School/JHS SBA Register 

 Pupil’s/Student’s Report Card 

 Pupil’s/Student’s Progress Record (i.e. Cumulative record)  

 
Teachers are encouraged to obtain copies of the SBA Handbook from the District Education office to guide them in carrying out the SBA process. 
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NOTES TO THE TEACHER 
 
Integration of Skills  
 
A key concept of the syllabus is the integrated approach to the teaching of skills. It must be remembered that the receptive (listening and reading) and 
productive (speaking and writing) skills are interrelated and hence complementary. Thus, for example, a reading lesson must provide ample opportunity for 
the practice of related listening, speaking and writing skills. Similarly, it must be borne in mind that grammar is taught to be applied in speech and in 
writing. Lessons must therefore feature relevant issues of grammar. 
 
Another issue that is worthy of note is the integration of laudable human values. This is not to shift the focus of language lessons to preaching these 
values. Small doses of these values are fused into literature and composition as well as reading and oral work.  
 
1. Oral Work  (Listening and Speaking) 
 

At the JHS level, the section on Oral Work referred to as “Listening and Speaking” in this syllabus, focuses on the correct vowel and consonant 
sounds, on dipthongs and general intonation in speaking English. The purpose of this section is to help pupils speak the English language with the 
correct stress and intonation. The section has been developed as activities that should be undertaken in turns.  The teacher must give the units of 
the section their due weight, balance and influence in the teaching process. Above all, the teacher must endeavour to get his/her pupils to speak 
English as much as possible for them to be able to acquire effective skills in listening and speaking the English Language. 

 
2. Reading Material 
 
The topics selected for reading at the primary level are aimed at increasing the pupil’s knowledge about critical issues that affect the life of the pupil in 
Ghana. At the JHS level, the topics have been selected essentially to broaden the pupil’s perspective on the present world. Topics selected include 
important geographical aspects of the world, modern inventions and modern communication systems, differences between communism, socialism and 
democracy, reasons why some nations are rich and some are poor; the role of some African continental bodies and the United Nations Organization etc. 
The topics at JHS1 generally centre on the major resources of the country before moving to the outside world, beginning from the later part of JHS1. Many 
of the topics and issues in the reading list have not been dealt with in other subjects. By focusing on these topics in Reading lessons, pupils will be able to 
acquire a lot of useful information as they read in class. The teacher is also encouraged to use his/her initiative in improvising and planning new and useful 
material.  It is a requirement that each pupil should read five books on different topics each term, that is fifteen books in a year and write a short report on 
each book read. 
 
3. Supplementary Material 
The teacher is further encouraged to constantly look for other supplementary material that will enhance the teaching and learning especially of the sections 
on “Listening and Speaking” and “Reading”. 
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LIST OF TOPICS FOR READING (JUNIOR HIGH SCHOOL) 
 
The following list of topics has been selected to be used for developing materials for reading at JHS.   The teacher is encouraged to look for materials that 
may be relevant to these topics, or select passages from other sources that will be of interest to pupils at each class level.  Materials for reading must also 
be varied enough to reflect the basic types of prose:  narrative, descriptive, expository and argumentative as well as bits of drama and verse 
 
JHS 1 
1. Ghana’s Natural Resources – Gold and Diamonds 
2.  Ghana’s Natural Resources – Bauxite and Manganese 
3.  Ghana’s Natural Resources – Timber 
4.  Ghana’s Natural Resources – Water Resources 
5.  Ghana’s Natural Resources – Oil and Gas  
6.  Industrialization in Ghana 
7.  Diseases and their prevention – AIDS, Syphilis  
8.  Diseases and their prevention – Malaria, Diarrhoea T. B.   
9.  Festivals 
10.  Destruction of water bodies (Invasive alien species e.g. water lettuce, limnocharis flava, red water fern, etc) 
 

JHS 2 
 

1. Tourism (Water falls, mountains, e.g. Afajato, Everest)  
2. Modern Communication  
3. Space Crafts 
4. Banking (Types Savings)  
5. Sports and Games 
6. Inventions – local and foreign 
7. Communication – E-mail, Internet, print and electronic media 
8. Diseases and their control – Guinea Worm, Bird Flu  
9. Bad Farming Practices  
 

JHS3 
 

1. Forms of Government – Communism, Socialism and Democracy 
2. Power (Governance)  
3. Rich Nations and Poor Nations 
4. Important Rivers of the World and Their Uses 
5. The Internet 
6. Forest Depletion 
7. Transportation – Land, air and sea. 
8. ECOWAS, AU and United Nations 
9. Drug Abuse



  

 


